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Abstract 

The present study highlights the impact of using mobile app to enhance story writing by low- 

proficient international studying at VFSTR, Deemed to be University, Guntur district of 

Andhra Pradesh, India. The study focuses only on developing story writing skills as the 

students are expected to appear for Cambridge PET Examination as a part of the course and 

story writing is one of the tasks in writing component. In the study, ten international students 

studying B. Tech. first year were asked to use bilingual mobile-app for ten sessions while 

writing. A detailed evaluation of their stories of each session was carried out based on CEFR. 

It was noticed that students’ story writing skill was improved progressively. Further, the 

students were asked to give their feedback through semi-structured interviews. The study 

recommends the use of bi-lingual dictionary by low-proficient students.  
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Introduction: 

There has been increasing demand of communicative English every nook and corner. 

The non-native English speaking students whosoever wants to continue his/her education has 

to know English language? These days, one can say that much emphasis is given to Spoken 

English, rather than written; whereas the need of the hour is to strengthening all the four 

skills (LSRW). That seems to be an imminent and pretty much necessary, one cannot ignore 

it. As the rapid changes in the societal aspects and norms are taking place; people around the 

world are travelling long distances to educate themselves for finding better job opportunities 

and lead a good life style. Although, learning English can be challenging and time-

consuming, we can see that it is also very valuable to learn and can create many 

opportunities. Many of the Arabic speaking students from African nations travel to India for 

studying engineering and other programmes at various universities but they find it difficult 

learning English and face varied problems at their initial stages. Most of them lack of Basic 

English proficiency levels.  
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The big difference between English monolinguals and English language learners is 

that the latter use their knowledge of their first language in spelling in English. Previous 

studies have shown that the nature of first language affects spelling in English. One of the 

factors which influence spelling in English is the phonology of first language.  

 Metacognitive skills become increasingly important during spelling development. 

Initially, students are only taught to spell words that are consistent in their phoneme-to-

grapheme correspondences (e.g., stop and star in English, “kus” [kiss] and “ster” [star] in 

Dutch). These words can be spelled by segmenting the word into its phonemes and writing 

down the graphemes that correspond with these phonemes (Ehri & Wilce, 1987; Morris & 

Perney, 1984). A phonological spelling rule explicates which phonemes map onto which 

graphemes (Steffler, 2001). In English, whether the phoneme /k/ can be represented by K, C, 

CK, or CH depends on where it occurs in the word. In Dutch, both nouns and verbs with the 

morpheme /ew/ or /iw/ are spelled EEUW or IEUW, despite the fact that U before the W is 

silent (e.g., “meeuw” [gull] and “nieuw” [new]). To write words with a morphological 

spelling rule, a speller needs to know its meaning and its derivatives (Steffler, 2001). 

Although the G in sign is silent, it has to be written with a G, because it is related to 

signature. Dutch words with a final /p/ sound may be written with a P or a B, depending on 

the plural form of the word. The singular form “lamp” [lamp] is written with a P, because the 

plural of /lɑmp/ [lamp] is /lɑmpən/. The plural form of /wep/ [web] is /webən/, therefore the 

singular form is web with final B. Phonological and morphological rules may be relatively 

easy to learn, because they are based on the phonology of the language. 

 With respect to spelling consciousness, only students in the strategy instruction 

condition made progress between Pre-test and Post-test. This indicates that applying a 

strategy before writing each word leads to an improvement in spelling consciousness. This is 

in line with the previous study of Cordewener et al. (2015), in which strategy instruction 

during the correction phase and self-monitoring were not effective with respect to the 

improvement of spelling consciousness. The positive effect of applying a strategy before 

writing each word was also established by Paffen and Bosman (2005). However, a more 

detailed look at the spelling consciousness of students suggests that training of using 

bilingual app also affects the way in which spelling consciousness changed between pretest 

and posttest. Students in all ten different conditions became more accurate at assessing which 

words they could write correctly between pretest and posttest, but they became less accurate 

at assessing regular words they could not write correctly. Note that this might be related to 
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the fact that students also wrote fewer regular words incorrectly on the posttest than on the 

pretest.  

 

The students joining in VFSTRU have to undergo 28-32 weeks of English Proficiency 

Course (EPC) designed to cater the needs of the international students to bridge the gap 

between the students’ understanding of the English language; likewise the classes are more 

focused on building vocabulary and allied parts to strengthen comprehension. They are given 

instructions, tasks and activities to raise their LSRW. As to analyze their performance, a 

variety of individual and group tasks and activities are designed and conducted in accordance 

with the Cambridge PET to find out their proficiency levels time to time. And finally, all the 

Arabic speaking students are made to appear Cambridge Preliminary English Test (PET 

Exam) at the end the course.   

The main aim of this study was to examine the spelling performance in English 

among students whose first language was Arabic in story writing component. The analysis is 

based on written task. The Story writing task was administered to ten international students 

who have joined the university in B. Tech. The story writing tasks were conducted for Arabic 

speaking students and the sessions were held to observe gradual but significant growth and 

improvement in their performance after using Bi-lingual Mobile App Dictionary. Each time 

they wrote a story had phenomenal change in the usage of appropriate vocabulary while 

writing the stories. Findings of the present study indicated that the Arabic participants had 

particular difficulty in writing the spelling the novel phonemes /p/ b/ and /v/ with large effect 

size. The participants mostly confused these three phonemes with their phoneme pairs and 

wrote /p/ as b and /v/ as f. Finally, on repeated writing sessions, all the ten students performed 

better when they used ‘Bilingual Mobile App Dictionary’. 

The present study highlights the impact of using ‘Bi-lingual Mobile App Dictionary’ 

to enhance story writing skills by low- proficient international students studying at VFSTR, 

Deemed to be University, Guntur district of Andhra Pradesh, India. The study focuses only 

on developing story writing skills as the students are expected to appear for Cambridge PET 

Examination as a part of the course and story writing is one of the tasks in writing 

component. 
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Methodology: 

In the study, ten International Students studying B. Tech. first year were asked to use 

‘Bi-lingual Mobile App Dictionary’ for ten sessions while story writing. A detailed 

evaluation of their stories of each session was carried out based on the Common European 

Framework of Reference for Languages (CEFR).  

 

Results and Discussion: 

 

The present study highlights the impact of using mobile app to enhance story writing by low- 

proficient international studying at VFSTR, Deemed to be University, Guntur district of 

Andhra Pradesh, India. The study focuses only on developing story writing skills as the 

students are expected to appear for Cambridge PET Examination as a part of the course and 

story writing is one of the tasks in writing component. In the study, ten international students 

studying B. Tech. first year were asked to use ‘Bi-lingual Mobile App Dictionary’ for ten 

sessions while writing. 

 

In the present study the overall performance and errors of Low-Proficient International 

Students Using Bi-lingual Mobile-App Dictionary on the Story Writing skills are shown in 

Table.1. It is clearly evident that as sessions are progressing one after other the errors of the 

students were gradually decreasing which reveals that there is a significant improvement in 

the story writing skills of the international students. 

 

Table-1. The overall performance and errors of Low-Proficient International Students 
Using Bi-lingual Mobile-App Dictionary on the Story Writing skills 

Students 
No of Errors in Story Writing (100 words) 

I II III IV V VI VII VIII IX X 
1 45 40 48 42 38 32 28 12 7 4 
2 53 56 60 54 40 36 30 18 10 7 
3 58 55 40 60 42 33 34 22 15 9 
4 42 48 38 38 34 29 23 27 18 7 
5 68 66 70 72 60 51 43 30 24 16 
6 64 58 68 52 43 49 31 15 11 4 
7 55 49 33 20 25 15 12 10 8 2 
8 66 65 55 42 30 28 20 12 12 5 
9 85 80 60 55 58 36 37 28 15 12 

10 52 40 45 38 30 26 20 18 9 3 
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The mean and SD error values of Low-Proficient International Students using Bi-lingual 

Mobile-App Dictionary on the Story Writing skills were represented in Figure-1 and Table. 2. 

 

• As the session is progressing the Mean error values are decreasing from 58.80 to 6.90 

from first session to the tenth session as shown in Table.2 

• So, this reveals that the outcome of the students’ performance is significantly pleasing 

and also a good achievement in reflecting story writing skills. 

• Similarly, The Standard Deviation (SD) values are also decreasing from 12.55 to 4.38 

as sessions are progressing from 1-10.  

• This is how it supports the works of previous researchers like (Steffler, 2001). 

 

Table 2. The Mean and SD error values of Low-Proficient International Students Using 
Bi-lingual Mobile-App Dictionary on the Story Writing skills 

 

No of Errors in Story Writing (100 words)  
Sessions I II III IV V VI VII VIII IX X 
Mean 58.80 55.70 51.70 47.30 40.00 33.50 27.80 19.20 12.90 6.90 
SD 12.55 12.41 12.83 14.42 11.56 10.60 9.21 7.24 5.22 4.38 

 

 

 

 

Fig -1. The Mean and SD errors values of Low-Proficient International Students Using Bi-

lingual Mobile-App Dictionary on the Story Writing skills  
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Table-3.  The Pre and Post-test errors values of individual Low-Proficient International 

Students Using Bi-lingual Mobile-App Dictionary on the Story Writing skills  

Foreign 
Students 

Errors 
Pre test Post test 

1 45 4 
2 53 7 
3 58 9 
4 42 7 
5 68 16 
6 64 4 
7 55 2 
8 66 5 
9 85 12 

10 52 3 
 

The Pre and Post test errors values of individual Low-Proficient International Students Using 

Bi-lingual Mobile-App Dictionary on the Story Writing skills are shown in Table. 3 and     

Fig. 2. 

 

 The Pre Test errors found to be more than 50% as sessions progressed due to 

intervention of Bilingual Mobile App Dictionary the rate of errors gradually 

decreasing phase wise. And finally there was tremendous improvement among the 

International students in story writing skills.  

 This narrative supports the previous researches and case studies made by eminent 

scholars and authors to promote use of technology for developing LSRW 

Cordewener, K. A. H., Verhoeven, L., & Bosman, A. M. T. (2015).  

 By this, we conclude that if timely intervention and application of technology is made 

by using Bi-lingual Mobile App Dictionary can certainly find and achieve rapid 

development in writing strategy. 
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Fig.2. The Pre and Post- test errors values of individual achievement levels of Low-Proficient 

International Students using Bi-lingual Mobile-App Dictionary on the Story Writing skills  

Conclusion 

The present study supports other research that showed that a short intervention 

Bilingual Mobile App Dictionary can improve both spelling performance and spelling 

consciousness. For spelling performance, both direct self-correction and having students 

apply a strategy that requires them to segment each word into syllables and name and apply 

the corresponding spelling rules, appears to be effective. This strategy can be used during the 

correction phase in combination with asking students metacognitive questions. However, we 

suggest, encouraging students to use and apply Bilingual Mobile App dictionary as a strategy 

before writing down each word, because applying this strategy also increases spelling 

consciousness. A strong recommendation to teachers is to make sure that students apply this 

strategy right from the start of formal training sessions during spelling instruction. 

Internalizing an effective strategy by students’ right from the beginning enhances spelling 

consciousness and spelling performance to a greater extent. Finally, the teachers are advised 

to always have students inspect their spellings directly by using Bilingual Mobile App 

dictionary to improve both spelling performance and the ability to correctly identify words 

that they write in the story. 

It was noticed that students’ story writing skill was improved progressively. Further, 

the students were asked to give their feedback through semi-structured interviews. The study 

recommends the use of bi-lingual dictionary by low-proficient students.  
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